paper, therefore, addresses this gap in reading performance and is built on the foundational work related to the positive effects of motivation, mental imagery, selfmonitoring and guided retellings on reading comprehension. It has been designed with the aim of equipping educators with the tools for engaging middle school readers with text.
Conceptual Framework

Self-Monitoring
Self-monitoring text is a foundational component of reading comprehension. It is rooted in the idea that understanding of text is reliant on consistent evaluation by the reader. The reader, therefore, periodically stops and employs a meta-cognitive check assuring, that sufficient progress or understanding is being made (Pressley & Ghatala, 1990 ). If progress is not being made, a fix-up strategy is employed to mend the lack of understanding (Pressley & Ghatala, 1990 ). These steps are in place to secure understanding of the reading that is taking place.
When self-monitoring is not present, or is continuously turning up limited results, comprehension suffers. Pressley and Ghatala (1990) ultimately assert that, it is these poor monitoring skills that attribute to learning failures.
Mental Imagery
Mental imagery is one of the meta-cognitive tools that readers can use to self-monitor comprehension. Gambrell & Bales (1986) endorsed mental imagery because of its ability to, "provide a framework for organizing and remembering information from text" (p. 638). They asserted that, constructing visuals is an easy, natural task for students of all ages (Gambrell & Bales, 1986) . Mental imagery also promotes active reading which is widely linked to increased Tablets, smartphones, and personal computers, all house embedded resources for searching, capturing and revisiting digital images representative of student internal visualizations or mental images.
Guided Retelling
As noted, the overall goal of self-monitoring through mental imagery is to attain greater success comprehending text. 
Steps for Implementation
So how do all of these pieces fit together in a way that benefits lower performing readers? As with any new strategy being introduced to students at any level, it begins with the (Wood, 1987 , Robb, 2000 ) the personally selected digital images. Students can add to one another's story as an extension, as well (Wood, 1987 ). Yet, assessment lives in the option for a teacher directed retelling. With either scenario, it is important to maintain accountability for the ultimate goal of the task, which is adequate retelling of the encountered text.
One route for measuring student retelling success is through the use of Irwin and Mitchell's (1983) framework that rates the quality of depth within the retelling. This depth or detail is referred to as, richness (Irwin & Mitchell, 1983) . It is this richness that often sets apart a strong middle school reader from one who is less proficient. It is also this richness that can be enhanced through use of technology and digital images. These images hold great promise as an aid in oral retellings, but also as a culturally responsive strategy for assisting struggling readers.
